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It	is	the	weekend	before	school	starts.	You	have	known	that	this	moment	–	the	start	

of	the	school	year!	–	has	been	coming	closer,	day-by-day,	ever	since	you	signed	your	

contract	weeks	earlier.	The	excitement	takes	over	your	body	and	you	are	proud	of	your	

accomplishments	along	your	educational	journey!	Despite	these	powerful	feelings,	a	

vague	feeling	of	dread	has	you	uneasy.	You	tell	yourself,	“You	are	good;	you	are	trained,	

and	you	are	ready	to	go!”	but	the	feeling	remains.	What	will	it	really	be	like?

Picture     the Scene...

It	is	the	weekend	before	school	starts.	In	spite	of	some	great	interviews,	you	haven’t	quite	

landed	a	job	yet	and	you	are	discouraged.	Feeling	down,	the	phone	rings	and	answer.	

Little	did	you	know,	it	was	actually	the	headmaster	calling	you!	One	of	her	teachers	was	

just	promoted	to	a	leadership	role	at	another	school,	and	now	she	has	a	class	uncovered	

for	start-up	on	Monday!	Are	you	still	available?	YOU	BET	YOU	ARE!	All	of	a	sudden,	a	

rush	of	unease	permeates	through	your	body.	You	now	think,	“Wow!	That	happened	so	

fast,	and	I	start	MONDAY?”

or

INTRODUCTION
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These	scenarios,	and	many	others	like	them,	

play	out	every	year	for	new	teachers	around	

the	world.	This	guide	is	designed	to	help	

you	get	your	head	around	the	first	few	days,	

weeks,	and	months	of	your	exciting	new	

career.	Of	course,	teaching	isn’t	easy	all	the	

time,	but	it	is	one	of	the	most	rewarding	

professions	around.	

INTRODUCTION

This	book	is	not	your	classic	“how	to”	book	–	how	to	teach	a	concept,	how	to	

deal	with	a	student,	and	so	on.	There	are	many	effective	books	out	there	that	

can	assist	you	in	this	manner.

Rather,	this	book	is	designed	to	help	you,	the	first	year	teacher,	think	about	the	

many	situations	that	you	will	encounter.	Some	might	sound	familiar,	but	there	

will	be	many	that	you	haven’t	even	considered.	It	will	lay	out	scenarios	and	

allow	you	to	put	yourself	in	the	situations	described.	

Most	importantly,	it	will	set	your	mind	on	the	right	track,	

and	prepare	you	for	the	many	facets	of	teaching.

Read	on,	reflect,	and	enjoy.	

You	are	embarking	on	a	wonderful	journey!

The Purpose of This Book
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It’s	the	first	staff	meeting	before	school	begins.	You	find	yourself	scanning	the	room	

and	taking	in	your	surroundings.	Don’t	forget	to	breathe!	It	will	be	overwhelming,	as	

everybody	will	be	new	to	you;	this	is	not	surprising.	Most	likely,	the	head	or	principal	will	

have	an	introduction	of	the	new	staff	members	(you	may	even	have	to	introduce	yourself).	

Of	course,	you	can	try	to	jot	down	a	few	notes,	but	your	head	will	be	full	with	a	plethora	

of	details.	

Your Relationships1

Like	any	profession	with	its	own	terminology,	skill	sets,	and	subsets	of	those	skills,	

teaching	is	a	craft	whether	you	are	in	the	elementary	or	secondary	division.	While	the	

mechanics	of	teaching	–	curriculum	writing,	classroom	lesson	delivery,	assessment	and	

evaluation,	filling	out	the	correct	forms	for	a	field	trip,	and	so	on	–	are	important,	it	is	

your	strong	RELATIONSHIPS	with	people	upon	which,	and	through	which,	it	is	all	based.

Why	are	solid	relationships	so	important	to	build	as	a	first	year	teacher?	First	and	

foremost,	teaching	is	a	human	interaction	activity;	your	subject	discipline	is	secondary	to	

the	simple,	yet	amazingly	complex	world	of	relating	to	your	students	and	colleagues.	

1.1 Your Fellow First Year Teachers

New teachers tend to form strong 
bonds with each other as they go 
through the various aspects of the 
days – sharing stories of “I can’t 
believe what just happened today” 
or “Here’s what I did. What did you 
do?” can help to get you through 
those tough days.
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Why	are	your	fellow	first	year	teachers	so	important	to	you?	New	teachers	tend	to	form	

strong	bonds	with	each	other	as	they	go	through	the	various	aspects	of	the	days	–	

sharing	stories	of	“I	can’t	believe	what	just	happened	today”	or	“Here’s	what	I	did.	What	

did	you	do?”	along	with	coaching	a	team	together,	co-planning	lessons,	and	so	on.	It	is	

not	unusual	for	these	bonds	to	extend	for	the	life	of	your	career,	and	beyond.	However,	

that	is	not	to	say	that	they	must	do	so.	You	will	continue	to	grow	and	develop	as	a	person	

and	a	professional,	as	will	they.

As	such,	don’t	hesitate	to	approach	the	office	staff	or	school	administration	to	get	a	list	of	

new	teaching	staff	and	where	they	are	located	(classroom	number,	departmental	office,	

or	similar).	You	can	start	with	a	quick	hello,	or	an	invitation	to	go	for	a	coffee	in	the	school	

cafeteria	during	a	break.	You	can	feel	it	out	as	to	how	to	best	proceed.	Remember,	they	

will	be	feeling	the	same	way!	

Veteran	colleagues	have	very	interesting	

backgrounds,	whether	they	have	been	in	

the	same	school	for	many	years	or	have	

taught	at	many	schools.	They	have	a	wealth	

of	knowledge	and	experiences.	Never	be	

afraid	to	ask	for	their	advice!	You	will	find	that	

many	veteran	colleagues	will	be	interested	

in	your	background	and	knowledge	too.	For	

some	veterans,	they	have	been	out	of	their	

teacher	training	days	for	many	years,	and	will	

be	eager	to	discuss	new	teaching	methods,	

new	thoughts	about	assessment,	and	so	on	to	

which	you	will	have	the	latest	and	most	recent	

exposure.	It	can	be	very	mutually	beneficial!

Your Relationships1

1.2 Your Veteran Teacher Colleagues
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Your	veteran	colleagues	will	likely	introduce	you	around	as	well.	You	will	work	closely	with	

them,	either	through	teaching	the	same	subject	if	you	are	in	a	large	school	with	multiple	

classes,	or	a	smaller	school	in	which	vertical	curriculum	planning	needs	to	occur,	just	to	

name	a	few.	You	will	also	depend	on	them	early	on	as	you	ask	questions	about	anything	

from	where	the	supplies	are,	to	which	person	you	should	approach	for	technology	

assistance.

On	the	other	hand,	there	is	no	doubt	that	while	they	are	very	experienced,	you	may	find	

that	some	have	differing	views	on	anything	from	pedagogy	(oh,	that	technique	never	

works,	I	tried	it	once!),	to	the	school	organization	(I	just	go	to	Assistant	Principal	X,	the	

other	one	doesn’t	do	as	much),	to	students	(you’ll	never	get	that	student	to	do	his	or	her	

homework).	While	you	still	need	to	have	a	working	relationship	with	these	people,	trust	

yourself,	your	skills,	and	your	experience	as	you	grow	professionally.	By	doing	so,	you	will	

know	the	difference	between	reality	and	complaining.

Your Relationships1

A	school	is	a	complex	organization	with	many	moving	parts.	Why	do	you	need	to	know	

and	understand	these	parts?	

As	you	get	through	your	first	year	as	a	teacher,	naturally	you	will	be	very	focused	on	your	

classroom	and	your	students	–	and	rightfully	so!	However,	school	administration	and	

other	staff	members	are	all	tasked	with	the	same	over-arching	goal:	to	support	positive	

student	learning	and	all	that	it	entails	from	their	own	perspectives,	job	roles,	and	skill	sets.	

They	can	be	excellent	professional	friends.

1.3 Your School Administration and Other Staff Members

School	administration	and	other	school	staff	can	be	excellent	professional	friends.
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A)  School Leadership

Your	success	is	their	success!	Remember,	they	hired	you,	or	at	the	very	least	led	

the	team	that	hired	you.	School	leaders	want	you	to	do	well,	and	worry	for	you	

(believe	it	or	not).	When	you	are	happy	and	thriving	as	a	person	and	a	teacher,	it	

means	that	the	students	are	better	served	as	well.	Check	in	with	them	every	once	

in	a	while,	and	don’t	be	nervous	if	they	do	the	same.	Yes,	they	need	to	observe	

your	classroom	and	practice,	probably	on	multiple	occasions	as	a	part	of	your	

contract.	Keep	in	mind,	though,	that	it	isn’t	for	a	“got	ya”	visit.	They	genuinely	care	

and	want	to	help.

C)  Business Staff Members

Never	forget	to	build	a	rapport	with	the	secretarial,	accounting	and	purchasing,	

and	custodial	staff	as	they	are	all	extremely	important	pieces	who	keep	the	school	

running	smoothly.	Forgot	something	at	the	photocopier	and	need	it	run	up	to	your	

classroom?	Need	a	letter	stating	that,	yes,	you	DO	have	a	job,	so	that	you	can	get	

an	apartment	lease?	Window	stuck,	and	it’s	29	degrees	Celsius	in	your	classroom?	

Having	a	strong	relationship	with	these	people	can	go	a	long	way	in	making	your	

day	better.	Remember,	they	have	their	own	roles,	duties,	and	responsibilities,	so	a	

big	thank-you	can	go	a	long	way!

Your Relationships1

B)  Non-Classroom Academic Staff

Be	sure	to	make	friends	with	the	

librarians,	educational	assistants,	and	

special	education	teachers.	They	

can	assist	you	as	you	work	with	your	

students	and	plan	your	lessons.
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A	key	point	in	caring	for	your	students	

is	getting	to	know	them.	Keep	in	mind	

that	what	seems	small	to	you	may	mean	

the	world	to	them.	Ask	them	how	their	

basketball	game	went	yesterday,	or	even	

better	go	to	the	game	to	show	your	support.	

If	they	have	a	test	in	the	next	period	after	

yours,	ask	them	about	it	the	next	day.	Have	

small	conversations	in	the	hallway	with	

them,	but	know	when	to	move	on,	too.	

Your Relationships1

As	you	stand	in	front	of	your	class	for	the	first	time,	you	see	numerous	pairs	of	eyes	

staring	back.	You	may	have	one	set	of	students	for	most	of	the	day	as	an	elementary	

teacher,	or	you	may	have	several	sets	of	students	per	day	as	classes	rotate	as	a	

secondary	teacher.	No	matter	what	the	situation,	they	are	your	students	and	they	are	in	

remarkable	hands.

Your	relationship	with	your	students	is	critical	to	your,	and	their,	success.	If	students	feel	

that	you	care	about	them,	they	will	rise	to	the	occasion	almost	all	of	the	time.	Let’s	take	a	

closer	look	at	what	it	truly	means	to	“care”	about	your	students.	

It	is	important	to	remember	that	while	teachers	can	show	that	they	care	for	their	

students,	it	does	not	mean	that	you	should	be	their	“friend.”	Always	remember	that	you	

are	the	adult	in	the	classroom	and	around	campus;	you	can	have	respectful,	caring,	even	

humorous	conversations,	but	be	sure	to	keep	your	professional	demeanour	about	you	as	

well.	This	is	especially	important	in	terms	of	verbal	and	non-verbal	communications,	as	

well	as	with	any	electronic	forms	(more	on	that	later).

1.4 Your Students
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Your Relationships1

Are	parents	important	to	your	students’	

learning?	You	bet	they	are!

Parents	are	your	allies	when	it	comes	to	your	

students.	The	vast	majority	of	parents	are	

supportive	of	teachers,	and	want	their	children	

to	do	well.	That	is	not	to	say	that	they	will	

not	ask	you	challenging	questions,	or	even	

disagree	with	you	every	once	in	a	while,	but	

your	positive	relationships	with	parents	can	go	

a	long	way	even	in	those	more	difficult	times.

1.5 Your Students’ Parents

What’s the secret to positive relationships with parents?

COMMUNICATION! There are three types:

A)  Mass Communication

This	can	be	in	different	formats,	and	can	have	different	reasons	for	being	used.	

Some	teachers	use	weekly	newsletters	to	advertise	upcoming	events,	while	others	

use	mass	email	to	send	general	messages	about	an	upcoming	project’s	due	

date.	Some	schools	have	monthly	newsletters	to	which	teachers	may	contribute	

articles.	No	matter	what	format,	try	to	be	as	succinct	as	possible	while	still	being	

professional	and	approachable.	Promote	the	amazing	things	that	are	going	on	in	

your	class!
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Your Relationships1

B)  Individual Communication

Parents	have	busy	lives,	just	like	you.	They	work,	they	take	care	of	their	house	

or	apartment,	they	have	aging	parents	about	whom	they	worry,	and	so	much	

more.	On	top	of	all	of	that,	they	have	kids	to	raise.	Parents	want	their	children	

to	do	the	best	that	they	can,	but	sometimes	it’s	hard	to	keep	up	with	everything	

that	is	going	on.	On	occasion,	this	can	result	in	the	child	not	having	completed	

homework	or	perhaps	there	is	a	struggle	with	a	concept	being	discussed	in	class	

because	it	is	not	practiced	at	home.	Do	not	be	afraid	to	call	the	parents	and	have	a	

conversation	with	them,	or	email	first	in	order	to	make	initial	contact	and	ask	how	

the	parent	wishes	to	communicate.	Your	goal	here	is	to	have	“no	surprises”	if	the	

student	is	not	succeeding	as	well	as	the	parent	thinks	the	student	could,	or	should,	

be	succeeding.	Don’t	be	satisfied	with	simply	“leaving	a	message.”	Always	make	

sure	you	follow	up!

C)  Assisted Communication

There	will	be	times	when	you	need	to	alert	school	administration	about	a	situation	

with	a	student	(or	group	of	students).	This	could	be	bullying,	skipping	classes,	or	

when	the	student	is	displaying	concerning	behavior	in	your	class.	Once	again,	

do	not	be	afraid	to	speak	with	school	administration	about	your	observations	and	

concerns.	Indeed,	they	may	already	know	and	have	some	additional	background	

regarding	the	situation,	and	may	take	the	contact	over	from	you	or	be	with	you	

when	you	do	contact	the	parent.	Work	with	your	school’s	leaders	and	get	to	know	

what	the	threshold	is	for	involving	them.	By	doing	so,	you,	and	they,	will	better	

serve	the	student	and	parent.
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A	walk	around	your	school’s	community	

may	also	enlighten	you	further	about	your	

students	and	their	situations.	Are	there	

modern	utilities	such	as	reliable	electricity	

and	running	water?	Is	there	reliable	

public	transportation?	Are	the	houses	

and/or	apartments	in	good	repair?	Are	

there	local	recreation	facilities	at	which	

young	people	can	gather	and	play?	Are	

there	local	services	such	as	medical	and	

dental	clinics	within	the	vicinity?	These	

examples,	and	many	more,	will	help	you	

understand	your	school	and	its	context.

Your Relationships1

How	can	your	school’s	surroundings	help	you	and	your	students?

Your	school	community	has	WONDERFUL	resources	available	for	you	and	your	students.	

Take	a	walk	around	your	school’s	surrounding	area.	Are	there	open	spaces	and	parks	

where	students	can	get	some	fresh	air	and	burn	off	some	energy?	Your	observations	

about	your	school	community	may	also	enlighten	you	further	about	your	students	and	

their	situations.	Take	it	even	one	step	further	and	seek	out	individual	business	owners	in	

the	community	who	might	come	in	to	your	class	and	be	guest	speakers.	Try	exposing	

your	students	to	charitable	groups	with	which	they	may	earn	community	service	hours,	

and	learn	about	situations	that	people	endure.

1.6 Your School Community

Take	a	walk	around	your	

school’s	surrounding	area

Your	observations	about	

your	school	community	

may	also	enlighten	you	

further	about	your	students	

and	their	situations
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Whether	you	are	an	elementary	or	secondary	teacher,	you	will	have	a	set	curriculum	

for	which	you	are	responsible.	This	curriculum	will	be	either	a	world	recognized	and	

accredited	curriculum,	such	as	International	Baccalaureate	(IB),	Advanced	Placement	

(AP),	International	General	Certificate	of	Secondary	Education	(IGCSE),	or	it	can	also	

be	the	approved	and	mandated	curriculum	for	the	local	or	national	jurisdiction	in	which	

your	school	is	located.	At	times,	schools	offer	both	the	local	and	the	world	recognized	in	

combination!	Confusing?	It	doesn’t	have	to	be!

What’s	the	difference?	If	you	teach	your	

curriculum,	you	are	teaching	your	students,	

too,	right?	The	answer	is	both	yes	and	no.	It	is	

important	for	you	to	understand	that	no	matter	

what	the	subject	or	topic,	you	are	teaching	

students	first	and	foremost.	Each	grade	level	

Your Curriculum2

2.1 Teaching Your Students,
Teaching Your Curriculum It	is	important	for	you	to	

understand	that	no	matter	

what	the	subject	or	topic,	

you	are	teaching	students	

first	and	foremost.

has	its	own	student	developmental	milestones	on	cognitive,	emotional,	and	physical	

levels	–	and	they	all	arrive	at	these	milestones	at	different	times	and	at	a	different	pace,	

no	matter	what	the	subject	is.	Students	also	have	many	aspects	of	their	lives	impacting	

their	learning,	both	positively	and	negatively.	These	factors	include:	home	stability,	

parental	worries	such	as	job	loss,	and	family	member	illness,	just	to	name	a	few.	Keep	

this	in	mind.	Children	are	very	resilient,	but	on	occasion	their	minds	may	not	be	on	their	

“English	paragraph	homework.”	That	is	not	to	excuse	students	from	what	they	need	to	

do;	rather,	it	is	to	help	you	understand	how	to	best	support	your	students!
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Your Curriculum2

2.2 Lesson Planning The “What”, and the “So What?”

Question: Do	I	have	to	plan	actual	lessons	if	it’s	all	there	in	the	curriculum	
documents?

Answer: Yes!	If	you	want	to	be	the	best	teacher	you	can	be,	you	must	put	in	extra	
time	to	accommodate	your	lessons	to	meet	your	students’	needs.

Planning	is	much	more	than	making	sure	that	you	have	made	enough	photocopies	

for	the	class,	or	have	enough	protractors	to	share.	Effective	lesson	planning	takes	the	

required	curriculum	and	breaks	its	content	into	manageable,	effective,	and	organized	

sections	–	units,	themes,	individual	lessons,	and	so	on.

No	matter	what	the	curriculum	consists	of,	it	will	have	two	common	points:

A. The “What” of the subject -	terms,	definitions,	skills,	and	so	on	all	related	to	the	

overall	topic	of	the	course:	Language	Arts,	Chemistry,	Reading,	Social	Studies,	

Mathematics…	you’ve	seen	it.

B. The “So What?” or the use of the content	-	this	part	takes	the	form	of	verbs	

attached	to	the	content,	for	instance:	list,	describe,	explain,	compare,	develop,	

solve,	create,	select,	justify,	evaluate,	prioritize,	interpret	and	so	on.	These	verbs	

have	different	terms	of	description	depending	on	

the	curriculum	set	–	command	terms,	objectives,	

learning	outcomes,	just	to	name	a	few.	These	verbs	

progress	from	lower	order	to	higher	order	thinking	

skills,	along	the	lines	of	Bloom’s	Taxonomy	or	

similar	models.
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You	will	find	some	curriculum	sets	very	prescriptive	in	nature,	while	others	are	broader	

in	scope.	The	good	news	is	that	you	are	in	charge!	You	can	take	the	curriculum	and	

arrange	it	into	a	sequence	that	makes	sense	for	your	students,	and	you.	Of	course,	if	you	

are	teaching	within	a	department,	or	teach	the	same	subject	with	another	teacher,	co-

planning	must	take	place	to	ensure	that	the	delivery	is	equitable	for	students.	Note	the	

term	“equitable”	–	it	means	that	students	get	what	they	need,	which	can	vary	from	class	

to	class,	even	though	the	same	course	or	topic	is	being	taught.	More	on	that	below.

First	things	first:	go	to	your	curriculum.	What	are	the	key	“what”	and	“so	what”	points	

from	your	sequence	of	lessons	or	unit?	The	content	and	the	verbs,	as	were	described	

above,	are	your	guides.	Think	of	it	as	starting	with	the	end	in	mind…	think	of	it	as	

backward	planning.	You	can	see	from	the	curriculum	what	the	students	need	to	do,	so	

ask	yourself	the	following:	“How	will	I	know	that	they	have	done	it?	Furthermore,	how	will	

MY	STUDENTS	know	that	they	have	done	it?	Do	my	students	know	what	they	have	to	do	

and	be	able	to	demonstrate?	Finally,	what	teaching	and	learning	strategies	can	I	use	to	

support	that	assessment	and	evaluation	format	so	they	get	there?”

Your Curriculum2

Teach	a	unit,	give	a	test,	total	up	the	marks,	hand	it	back,	right?	You	may	say	that’s	the	

easy	part.	Think	again!	In	fact,	having	EFFECTIVE	assessment	and	evaluation	practices	

that	match	your	curricular	outcomes	are	the	most	important	things	you	will	do	to	help	

student	leaning.

2.3 Assessment and Evaluation

What are the keys to planning effective assessment and evaluation? 
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Let’s	break	that	down	into	its	parts:

“How will I know that they have done it?”	There	are	several	ways	to	have	

students	demonstrate	that	they	have	met	the	learning	and	achievement	of	the	

outcomes	in	authentic	ways.	For	instance,	take	a	look	at	the	verb	“organize.”	How	

many	ways	can	you	have	a	student	demonstrate	that	he	or	she	knows	the	meaning	

of	the	word	“organize”	with	the	content?	Think	about	making	a	poster	display,	

creating	a	web	page,	or	doing	a	demonstration.	Creating	authentic,	real-life	

scenarios	for	your	students	fosters	engagement	and	interest,	for	both	you	and	your	

students!

“How will MY STUDENTS know that they have done it?”	This	is	a	critical	

component	of	21st	century	teaching	and	learning:	student	selfawareness.	During	

the	teaching	and	learning	processes	in	your	classes,	build	time	in	to	have	students	

“check	in	with	themselves”	on	the	work	being	done.	Naturally,	this	ability	varies	

between	age	and	grade	groups,	but	if	you	build	it	into	your	lessons	consistently,	

you	can	teach	them	how	to	compare	their	work	against	what	is	required	to	be	

demonstrated.

Your Curriculum2

Assessment	and	Evaluation:	

think	of	it	as	starting	with	

the	end	in	mind…	think	of	it	

as	backward	planning!
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“Do my students know what they have to learn and how to demonstrate that 
they have learned those skills?”	Don’t	be	afraid	to	share	the	curricular	learning	

outcomes	with	your	students.	Naturally,	this	can	be	adjusted	to	age	and	grade,	but	

there	is	great	value	ian	discussing	the	direct	connection	to	the	“what	you	are	going	

to	be	doing”	to	the	“why	we	are	doing	it.”	Most	often,	this	can	be	done	on	the	

form	of	a	rubric	that	shows	not	only	what	the	outcomes	are,	but	also	the	qualitative	

statements	for	levels	of	achievement	for	each	of	the	outcomes.	This	is	where	some	

essential	teaching	and	learning	can	occur.	Spend	some	time	discussing	the	rubric	

with	your	students,	and	give	exemplars	of	what	a	low	achieving	product	looks	

like	versus	a	high	achieving	product.	As	the	students	make	cognitive	connections	

between	what	they	see	and	the	rubric	itself,	you	can	even	build	some	of	your	

students’	descriptive	words	into	the	rubric	so	that	they	feel	like	they	have	some	

ownership	of	it.

“What teaching and learning strategies can I use to support that assessment 
and evaluation format so they get there?”	There	are	dozens	of	teaching	

techniques	to	support	student	learning.	The	key	here	is	to	ensure	that	your	

teaching	and	learning	strategies	match	what	the	students	will	have	to	do	to	

demonstrate	their	learning	(i.e.	the	verb	from	the	curriculum).	For	instance,	if	your	

students	are	required	to	“organize,”	you	should	ask	yourself	if	they	even	know	what	

the	term	means	and	looks	like?	Have	them	work	on	“organizing”	strategies	in	class,	

starting	with	simply	understanding	what	“organizing”	is	in	the	first	place,	and	build	

up	from	there.

Your Curriculum2

17



A. Assessment	involves	working	with	the	student	at	the	beginning,	in	the	middle,	and	

toward	the	end	of	the	lesson	or	unit	without	necessarily	assigning	a	“mark.”	There	

are	three	types:

(i) Assessment for Learning	–	giving	descriptive,	meaningful	feedback	tied	

to	the	rubric;	as	you	work	with	the	students,	you	adjust	your	teaching	and	

learning	accordingly	to	meet	needs	and	gaps	along	the	way

(ii) Assessment as Learning	–	teaching	students	to	identify	for	themselves	

where	they	are	in	achieving	the	outcomes,	reflecting	on	their	work

(iii) Assessment of Learning	–	at	or	near	the	end	of	the	lesson	or	unit,	you	

assign	a	value	(a	mark)	based	on	the	established	rubric	and	qualitative	

statements	describing	the	outcome

You	may	hear	parts	(i)	and	(ii)	referred	to	as	“formative”	assessment,	while	part	(iii)	

is	also	known	as	“summative”	assessment.

B. Evaluation	is	based	on	the	assessment	of	learning;	it	is	the	statement	of	

achievement	of	the	overall	learning	outcomes	of	the	course,	and	provides	

evidence	of	the	students’	learning	at	various	points	over	time	(such	as	midterm	

report	cards).

Your Curriculum2

What’s	the	difference	

between	assessment 

and	evaluation?
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You	are	going	to	hear	a	lot	about	differentiation	as	you	begin	your	teaching	career.	What	

does	it	mean,	and	why	is	it	important?

There	are	two	answers:	a)	it	is	good	for	your	students,	and	b)	many	accrediting	bodies	

have	it	as	a	requirement	for	your	school’s	continuing	acceptance	in	their	recognition.

In	Section	2.2	(Lesson	Planning),	the	term	“equitable”	was	mentioned.	Doing	something	

equitably	means	that	your	students	get	what	they	need,	and	when they need it	in	terms	of	

instruction.	This	is	where	differentiation	comes	in.	You	can	think	of	differentiation	as	being	

similar	to	you	and	four	others	looking	a	road	map	for	a	large	city.	You	can	all	find	where	

you	are,	you	can	choose	five	different	routes	to	get	to	where	you	want	to	go,	and	all	five	

of	you	get	there	even	though	you	all	chose	different	routes.

Differentiation	means	that	you	plan	your	lessons	to	meet	the	varying	learning	needs	

and	styles	of	your	students.	You	can	differentiate	the	content	of	your	lesson,	the	process	

through	which	you	deliver	your	lesson,	and	the	product	the	students	use	to	demonstrate	

their	learning.	It	does	not	mean	that	you	must	have	25	lesson	plans	if	you	have	25	

students.	You	can	do	these	separately,	or	cohesively.

Your Curriculum2

2.4 Differentiation

“Equitable” doesn’t mean “equal,” but is more important for your students. 

Differentiation doesn’t mean 25 lesson plans for 25 students.
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A. Differentiating Content	–	while	each	curriculum	has	a	set	amount	of	the	“what,”	

think	of	it	as	a	“funnel”;	some	students	may	access	the	content	toward	the	

narrower	end	of	the	funnel	(analogous	to	key	“must	have”	concepts),	while	other	

students	may	access	the	same	content	at	the	wider	end	of	the	funnel	(analogous	

to	the	widening,	deepening,	and	extending	of	the	key	concepts).	Differentiation	

allows	all	students	to	be	active	members	in	the	class.	Therefore,	students	will	

not	feel	excluded.	Rather,	they	will	be	receiving	what	they	need	in	order	to	be	

successful	learners.
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B. Differentiating Process	–	there	are	so	many	ways	to	have	students	access	

the	“what”	and	the	“so	what.”	Some	students	want	to	read	about	it	all,	while	

others	want	to	sit	and	listen.	Others	like	to	do	hands-on	work	and	learn	through	

experiencing	the	“what,”	while	another	set	gets	it	best	when	they	see	a	three-

minute	video	of	how	“it”	works.	This	does	not	mean	that	the	different	styles	are	

mutually	exclusive.	It	is	just	that	we	all	have	our	natural	preferences;	you	don’t	have	

to	do	all	types,	all	the	time,	every	day,	but	you	will	be	amazed	at	how	your	students	

thrive	in	different	ways	when	you	use	multiple	modes	of	classroom	lesson	delivery.
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C. Differentiating Product	–	remember	from	Section	2.3	(Assessment	and	

Evaluation)	the	suggestions	for	how	students	can	express	they	know	what	

“organize”	means?	Posters,	web	site	design,	and	demonstrations,	are	all	valuable,	

authentic	means	to	demonstrate	learning.	That	is	not	to	say	that	more	traditional	

forms	of	product,	such	as	writing	a	formal	essay,	are	not	valuable.	Indeed,	most	

curricula	have	these	more	traditional	forms	as	mandatory	components.	What	

it	does	mean	is	that	just	like	students	accesses	knowledge	and	skills	according	

to	their	natural	preferences,	so	to	they	have	natural	preferences	to	show	their	

learning.	One	student	may	be	frightened	to	speak	in	front	of	a	class,	but	will	have	

no	problem	creating	a	short	video	of	his	or	her	presentation.	Another	may	be	able	

to	write	a	song	or	poem;	the	list	can	go	on.	It	is	okay	to	use	the	same	rubric,	yet	

have	different	products	produced	by	the	students.
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How Do I Balance Differentiation with Standards?

Depending	on	your	school’s	choice	of	curriculum,	differentiation	of	product	may	feel	like	

a	challenge	to	you.	Specifically,	certain	curriculum	sets	have	strict	standards	for	what	

students	produce,	especially	pertaining	to	final	exams,	writing	essays,	and	such.	How	do	

you	balance	this	critical	element	for	your	students	–	prepare	them	for	these	events	–	

while	maintaining	the	philosophy	of	differentiation?

In	your	interactions	with	colleagues,	both	at	your	school	or	in	your	teacher	training,	you	

may	have	heard	the	phrase	“teaching	to	the	test”	used	in	a	negative	light.	Of	course,	that	

philosophy	certainly	can	be	negative.	However,	if	you	consider	the	phrase	in	a	different	

light,	“teaching	to	the	test”	actually	is	an	appropriate	term	for	the	“start	with	the	end	in	

mind”	style	of	lesson	planning	discussed	earlier	(i.e.	start	with	how	the	students	need	to	

be	able	to	demonstrate	the	learning,	then	design	the	teaching	and	learning	strategies	

backward	from	there).	
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With	that	in	mind,	your	key	point	is	to	know	what	the	curriculum	set	expects	students	

to	be	able	to	produce	–	for	instance,	a	large	essay	to	be	evaluated	externally.	As	the	

teacher,	you	must	know	how	to	connect	(and	more	importantly,	have	the	STUDENTS	be	

able	to	connect)	the	differentiation	to	the	eventual	standardized	product	your	students	

will	have	to	produce.	To	further	the	large	essay	analogy,	students	may	organize	their	

rough	drafts	in	different	ways	based	on	their	preferred	style	–	written,	story-board,	

mindmapping	with	numbered	progressions,	note	cards,	and	so	on	–	but	all	will	have	to	

coalesce	around	the	formal	written	essay.

There	are	many	ways	to	work	with	differentiation.	Your	capacity	to	do	so	will	grow	over	

time.	Don’t	be	afraid	to	give	some	choice	to	the	students,	appropriate	to	age	and	grade	

–	it	doesn’t	mean	that	you	are	giving	up	your	responsibilities.	When	students	feel	like	

they	have	some	ownership	over	their	learning,	you	are	more	likely	to	gain	favorable	

results.

There	is	no	doubt	that	at	your	school,	you	

will	have	students	with	special	educational	

needs	in	your	classes.	Each	school	(and	even	

school	systems)	has	its	own	guidelines,	and	

capacities,	to	assist	students	in	this	manner.

What	will	it	look	like	for	you	as	a	teacher?

No	matter	what	the	school	or	curriculum,	you	will	see	common	aspects	(even	

though	these	aspects	may	have	different	names).	You	will	see	situations	concerning	

accommodations, modifications, and Individual Education Plans (IEPs)

Your Curriculum2

2.5 Special Education
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A. Accommodations	are	ways	that	the	teaching	and	learning	processes	are	changed	

so	that	the	student	can	access	the	curriculum.	In	other	words,	you	work	with	

how and	through	what	means	a	student	learns	in	the	classroom.	The	curriculum	

outcomes	do	not	change	at	all.	Examples	can	involve	extra	time	for	a	test	for	

someone	with	a	processing	deficit,	an	audio	system	for	someone	with	a	hearing	

deficit,	providing	an	advance	visual	planner	for	someone	with	a	learning	disability,	

and	photocopying	a	handout	onto	light	blue	paper	for	someone	with	Irlen	

Syndrome.

B. Modifications	are	ways	in	which	the	curriculum outcomes	are	changed	to	

meet	student	needs.	In	this	case,	a	student	may	be	behind	his	or	her	peers	

developmentally,	but	in	the	same	age	group	in	his	or	her	class.	For	a	number	of	

reasons,	a	student	may	be	at	the	7th	grade	age-wise,	but	only	working	at	the	4th	

grade	level.

C. Individual Education Plans (IEPs)	are	written	documents	that	outline	what	

accommodations	and/or	modifications	are	to	be	implemented	for	a	student.	These	

are	usually	written	by	Special	Education	Department	staff	members	at	your	school,	

and	include	summaries	of	the	student’s	strengths	and	challenges,	goals	to	be	met,	

and	specific	directions	as	to	how	to	support	the	student	(through	accommodations	

and	modifications).	Depending	on	the	school,	you	may	be	asked	to	contribute	to	

the	plan.	This	is	a	good	thing,	so	do	not	be	concerned.	Add	your	observations	and	

outline	how	the	directions	can	be	applied	to	your	specific	class	situation.

Your Curriculum2

It	is	important	to	note	here	that	many	curricular	accreditation	systems,	as	well	as	local	

and	national	curricular	systems,	have	very	well	defined	thresholds	for	accommodations	

and	modifications	for	students	within	their	systems.	As	such,	there	will	be	guidelines	to	be	

followed	(for	instance,	the	amount	of	extra	time	allowed	is	related	to	the	student’s	specific	

situation	–	25	percent	extra	time,	50	percent	extra	time	and	so	on).	
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Your	classroom	is	where	the	magic	happens!	Teaching	areas	come	in	different	layouts,	

sizes,	and	even	construction	materials.	Regardless	of	the	form,	it	is	your	domain.	More	

importantly,	it	is	your	students’	domain	too.	What	do	you	put	in	it?	What	choices	do	

you	have	for	arrangement	and	organization?	What	if	other	teachers	use	your	room	

for	their	classes	as	well,	or	if	there	are	two	classes	in	the	room	at	once?	What’s	the	

best	arrangement	for	any	technology	that	you	may	use?	What	about	getting	out	of	my	

classroom	with	the	students?

Textbooks,	paper,	posters,	glue,	storage	bins	are	the	tools	with	which	you	support	your	

teaching	and	learning	strategies	for	your	curriculum.	Naturally,	your	decisions	on	your	

resources	for	your	classroom	are	impacted	by	your	school’s	budget,	goals,	and	even	

availability	of	items	in	your	locale.

In	collaboration	with	your	lesson	planning,	start	with	the	end	in	mind	by	asking	yourself,	

“What	resources	do	the	students	need	to	demonstrate	the	learning	outcomes?	What	do	I	

need	now,	a	week	from	now,	a	month	from	now?”

Your Classroom3

3.1 Resources
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While	different	schools	have	different	names	for	their	resources,	there	are	generally	two	

categories:	consumable	and	capital.

(i) Consumable	–	as	the	name	suggests,	these	are	resources	that	are	used	once,	

and	then	are	finished,	or	“consumed.”	Paper,	paint,	glue,	pencils,	notebooks,	wood	

stock,	chemicals,	foodstuffs,	and	specimens	for	dissection,	all	fit	into	this	category.	

Some	consumables	have	a	long	“shelf	life,”	like	paper	and	pencils,	while	other	

types	have	expiry	dates	(for	example,	foodstuffs),	so	your	planning	here	is	key.	Your	

school	may	have	some	of	these	items	on	hand,	whereas	others	will	need	to	be	

ordered	months	in	advance.

(ii) Capital	–	this	is	a	general	term	for	resources	that	are	used	continuously.	

Furniture,	textbooks,	test	tubes,	wall	maps,	paint	brushes,	power	tools,	and	musical	

instruments	all	fit	into	this	category.	Often,	these	are	ordered	a	year	in	advance	(i.e.	

for	the	next	school	year),	and	require	budgetary	planning	as	well.	In	some	cases,	

desks,	chairs,	computer	station	tables	(i.e.	furniture)	come	under	the	purview	of	the	

departmental	budget,	while	in	other	cases	it	is	considered	a	school-wide	expense.	

Your Classroom3

25



Some	key	points	to	consider:

Always	check	your	school’s	policy	and	procedure	for	acquiring	resources	BEFORE	

ordering;	in	some	cases,	you	may	have	to	purchase	items	yourself	and	then	submit	

proof	of	purchase	for	reimbursement,	while	in	other	cases	the	school	orders	items.

Just	because	you	think	you	need	it,	doesn’t	necessarily	mean	you’ll	get	it.	Be	

realistic	in	your	requests.

Be	careful	about	having	students	purchase	their	own	materials	to	demonstrate	the	

learning	outcomes	of	your	course;	most	schools	provide	the	necessities	as	part	

of	tuition	fees,	or	in	the	case	of	publicly	funded	schools,	through	the	tax	base.	

If	they	must	purchase	their	own	materials,	this	should	be	known	well in advance	

through	your	school’s	documentation.	Furthermore,	students	should	not	be	at	a	

disadvantage	if	their	families	cannot	afford	to	upgrade	materials.	For	instance,	

if	one	student	decides	to	purchase	a	premium	quality	artist	brush	for	a	painting	

project,	it	should	not	affect	the	grade	any	more	than	someone	who	used	the	

school-provided	brush.

Your Classroom3

Resources	are	the	tools	with	which	you	support	your	

teaching	and	learning	strategies	for	your	curriculum.

Always	check	your	school’s	policy	and	procedure	

for	acquiring	resources	BEFORE	ordering.
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Your Classroom3

We’ve	all	seen	the	classic	teacher-centered	environment	with	a	classroom	full	of	perfectly	

straight	rows	of	desks,	all	facing	the	front	of	the	room,	with	the	teacher’s	desk	placed	

right	in	the	middle	of	the	front	wall.	Fortunately,	21st	century	learning	studies	show	that	

cooperative,	student-led,	inquiry-	based	learning	is	more	effective	that	the	traditional	“sit	

and	get”	lecture	format	for	teaching.

Each	style	of	layout	has	its	pros	and	cons.	Round	tables	with	chairs?	What	about	

individual,	free-floating	desks	that	can	be	arranged	differently	each	day	(for	example,	

a	horseshoe	shape	one	day	and	groups	of	six	the	next)?	How	about	a	blend	of	desks	

and	tables?	Should	you	have	reading	area	with	comfortable	seating?	There	are	so	many	

options	for	you	to	tailor	your	classroom	arrangement	to	best	meet	the	needs	of	your	

students.	In	some	cases,	your	classroom	may	have	desks	bolted	to	the	floor	(for	instance,	

in	a	science	classroom),	so	you	can	work	with	flexible	seating	by	moving	chairs	around.

Again,	it’s	important	to	note	that	arrangements	depend	on	the	needs	of	your	students,	

the	goals	of	your	lessons,	and	even	the	vision	of	your	school.	Your	school’s	available	

capital	resources	and	budget	will	impact	your	decisions.	Whatever	layout	you	choose,	

don’t	be	afraid	to	experiment;	always	keep	in	mind	that	if	one	layout	does	not	suit	the	

needs	of	your	students,	change	it	and	try	another	arrangement.	Even	though	it	is	a	

popular	one	according	to	your	research	or	past	experiences,	it	may	not	work	for	that	

particular	class.

3.2 Classroom Arrangement

What	is	the	best	way	to	

arrange	your	classroom	to	

maximize	student	learning?
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Many	classrooms	have	multiple	occupants.	How	do	you	deal	with	that?

Every	teacher	loves	to	have	his	or	her	own	classroom.	You	make	the	decisions	for	it	and	

your	students,	and	it	can	also	be	a	haven	of	peace	when	your	students	are	elsewhere	in	

the	school	and	you	are	on	your	preparation	time.	However,	not	all	schools	and	teachers	

have	this	luxury,	and	classrooms	are	shared	by	two,	and	sometimes	even	more,	teachers	

and	classes.

First	things	first!	Get	to	know	your	fellow	teacher(s),	and	what	their	needs	are	both	

for	themselves	as	well	as	for	their	class	(or	classes).	As	a	first	year	teacher,	you	will	be	

bringing	fresh,	new	ideas	into	the	room	which	may,	or	may	not,	fit	with	the	ideas	of	the	

veteran	teacher.	While	yes	it	is	a	delicate	balance	sometimes,	remember	that	it	is	your	

space	too;	do	not	be	afraid	to	advocate	for	yourself	and	your	students,	while	at	the	same	

time	understanding	that	different	people	have	different	needs.	

Your Classroom3

3.2 Sharing the Space

Every teacher loves to have his or her own classroom, 

but it can’t always happen….
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Here are some points to consider:

Build	time	into	your	lessons	for	clean	up.	Your	fellow	teacher	can’t	spend	time	

rearranging	from	your	time	in	the	room.	Students	love	to	be	helpers.	Assign	one	to	

erase	the	chalk	boards	or	white	boards,	a	few	to	put	the	desks	back	to	where	they	

were,	and	a	couple	more	to	be	in	charge	of	putting	supplies	put	away.	This	not	

only	goes	a	long	way	for	an	effective	working	relationship	with	your	colleagues,	but	

also	allows	your	students	to	be	in	charge	of	a	duty	within	the	classroom.

Have	wall	space	dedicated	to	each	class;	if	there	is	an	English	class	and	a	History	

class	using	the	same	room,	have	one	wall	for	each	class	to	display	work,	list	

messages	for	students,	hang	posters	and	such.	Each	class	will	feel	welcome,	and	

will	see	good	things	that	the	other	class	is	doing.

Think	about	ways	in	which	the	classes	can	work	together.	For	example,	in	the	

previous	point,	the	English	class	may	be	studying	a	Shakespearean	play	while	the	

History	class	may	be	studying	the	time	period	in	which	the	play	is	set.	Are	there	

opportunities	for	cooperation?

Welcome	to	the	21st	century!	Apps,	iPads,	hand	held	devices,	desktops,	peripherals…	

depending	on	your	age	and	previous	experiences,	you	may	or	may	not	be	equipped	

with	the	technological	skills	to	run	these	devices.	Not	all	first	year	teachers	follow	the	

“conveyor	belt”	from	high	school,	to	university,	to	teaching,	so	your	confidence	and	

proficiency	with	technology	will	vary.	However,	your	students	most	likely	are	full-on	

technology	users!	You	will	definitely	learn	a	few	tricks	from	them.	Furthermore,	many	if	

not	all	schools,	have	the	use	of	technology	as	a	part	of	their	mission.

Your Classroom3

3.4 Technology
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(i) Hardware in your classroom	–	if	you	have	desktop	computers,	printers,	hubs	

and	so	forth,	make	your	best	efforts	to	have	these	in	your	“view”	at	all	times.	For	

instance,	ensure	that	the	monitors	are	facing	into	the	classroom	so	that	you	can	

keep	an	eye	on	what	the	students	are	working	on.	If	you	have	portable	devices,	

think	about	safe	and	secure	storage,	charging	stations	and	so	forth

(ii) Software	–	there	are	new	programs	coming	out	daily	it	seems!	Rather	than	

purchasing	or	downloading	items	that	“look	great,”	begin	with	the	end	in	mind:	

what	do	you	want	or	need	to	use	to	have	the	students	demonstrate	the	learning	

outcomes?	Software	companies	want	you	to	buy	and	use	their	product,	which	is	

fine,	but	remember	that	you	are	in	charge!	You	need	to	know	your	students’	needs	

first	before	selecting	the	software.

(iii) Social Media	–	beware	of	the	“two	edged	sword”	of	social	media!	It	can	be	

a	wonderful	tool	for	quick,	mass	communication	with	your	class,	but	there	are	

negative	sides,	too.	

a) Personal Use	–	when	you	are	a	teacher	employed	by	a	school	or	school	

board,	you	aren’t	a	teacher	just	for	the	working	school	day	only;	you	

are	an	employee	24	hours	a	day,	seven	days	a	week.	While	this	may	be	

unsettling	-	and	yes,	of	course	you	are	a	private	citizen	entitled	to	your	free	

time-	anything	you	post	represents	you,	and	by	extension	can	reflect	on	the	

school	or	school	board.	Political	views?	Critical	comments	of	the	school	or	

its	leaders?	A	picture	of	you	that	you	wish	would	never	have	been	posted,	

but	it’s	too	late?	These	are	just	a	few	of	the	many	pitfalls	that	can	get	you	in	

trouble.	Be	aware	that	you	now	have	social	and	professional	standing	as	a	

Your Classroom3

What do you need to consider regarding technology-enabled 

learning environments? Lots, but don’t be afraid!
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What	educational	need,	as	opposed	to	want,	

am	I	fulfilling	for	my	students	by	using	social	

media	to	assist	them	in	demonstrating	the	

desired	learning	outcomes	of	my	course?

Do	my	students’	parents	know	about	the	social	

media	use,	and	have	they	been	invited	to	be	a	

part	of	the	conversation	yet?

Am	I	using	only	social	media	sites	set	up	specifically	for	my	class	(i.e.	not	my	

personal	Facebook	page,	but	a	purposely	established	class	one)?

Does	my	school	administration	know	and	support	my	use	of	social	media?

If	this	subsection	has	given	you	pause…	good!	Once	again,	electronic	

communication	can	be	a	very	helpful	tool,	but	it	can	get	you	in	a	world	of	

trouble	too,	so	proceed	with	caution.

Your Classroom3

teacher.	To	be	perfectly	clear,	your off-duty conduct matters	just	as	much	as	

your	on-duty	conduct!

b) School Use with Students, Parents, and the Community	–	social	media	

can	be	a	wonderful	way	to	communicate	with	students,	parents,	and	even	

the	community	for	a	variety	of	reasons.	The	key	here	is	to	understand	that	

you	are	communicating	just as you would in a class,	so	you	must	keep	your	

professionalism	at	all	times.	Ask	yourself	these	questions:

Am	I	modeling	the	professional	behavior	I	expect	to	see	online	from	my	

students?

Am	I	breaching	privacy	–	my	own	or	my	students’	–	by	sharing	personal	

information	such	as	telephone	numbers,	addresses	and	so	forth?
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Student	learning	in	the	21st	century	is	impacted	by	situations	that	most	people	could	not	

have	even	imagined	just	a	few	years	ago.	You	and	your	students	have	opportunities	that	

teachers	of	the	past	could	only	dream	about.	Let’s	look	at	a	few	examples:

(i) Field Trips:	outings	for	your	class,	be	they	for	a	half	day	or	for	a	full	week,	are	

wonderful	opportunities	for	your	class	to	experience	the	world	as	it	applies	to	

your	course.	This	is	a	key	point,	and	one	with	which	you	should	be	familiar	by	

now	–	design	backward.	What	do	you	want	your	students	to	be	able	to	do,	show,	

or	otherwise	demonstrate	as	a	result	of	the	field	trip?	There	are	many	factors	to	

consider	for	planning	a	field	trip,	such	as	cost,	itinerary,	supervision	and	so	on,	but	

it	all	starts	with	the	question:	why	are	we	going	out	in	the	first	place?	

Your Classroom3

Social	Media:

Am	I	modeling	the	professional	behavior	I	expect	to	

see	online	from	my	students?

Does	my	school	administration	know	and	support	

my	use	of	social	media?

What	does	the	phrase	“classroom	without	walls”	mean	for	you	as	a	new	teacher?	

3.5 “Classroom Without Walls”: Field Trips, Libraries
Learning Centres, and the Wider World 

You and your students have opportunities that teachers of the past could 

only dream about, if they even could dream about them!
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(ii) Libraries/Learning Centers:	we’ve	all	

seen	them,	and	used	them	–	libraries	

with	stacks	and	aisles	of	books,	an	

encyclopedia	section,	periodicals,	

tables,	a	check-out	desk…	sound	

familiar?	While	libraries	still	exist	(and	

rightfully	so),	many	schools	are	turning	

to	the	concept	of	the	“Learning	Center”	

in	which	spaces	are	organized	not	

only	for	books,	but	for	multimedia	use,	

electronic/eBook	capacity,	meetings,	

inviting	spaces	with	comfortable	chairs	

for	personal	reading,	and	the	like.	These	

spaces	are	wonderful	for	your	classes;	

don’t	be	afraid	to	mine	the	knowledge	

and	skills	of	your	school’s	librarian.

As	libraries	have	changed	over	time,	so	has	the	role	of	the	librarian.	They	truly	have	

become	“Teacher	–	Librarians”	who	can	assist	with	planning	your	visits	to	meet	

the	required	learning	outcomes.	They	want	to	help!

(iii) The Wider World:	communication	capacity	has	exploded	this	century!	The	

“classroom	without	walls”	can	be	alive	and	well,	even	though	it	is	right	in	your	

classroom	or	Learning	Center.	There	are	many	learning	opportunities	through	

universities,	levels	of	government,	businesses,	sports,	and	even	other	schools	

just	like	yours	via	real-time	video	and	audio	communication.	Naturally,	there	are	

logistics	issues,	ranging	from	the	technical	such	as	bandwidth	in	your	school	to	

time-zone	differences,	but	these	can	be	addressed.	Imagine	connecting	with	an	

animal	research	group	at	a	university	to	discuss	endangered	species,	or	a	bank	

customer	service	liaison	representative	to	discuss	monetary	policy.	The	possibilities	

get	better	and	more	plentiful	each	year.

33



Schools	come	in	all	shapes	and	sizes,	locations,	and	specialties.	Is	your	new	school	

setting	rural	or	urban?	Is	it	for	kindergarten	through	grade	12,	or	dedicated	to	just	one	

division?	Is	it	a	boarding	or	day	school,	or	both?	Does	it	use	an	international,	local	

curriculum,	or	a	combination	of	both?	Does	it	have	a	specialty,	such	as	music,	science,	or	

sport,	such	that	it	is	considered	a	“magnet”	or	elite	school?

Why	does	this	matter	to	you,	the	new	teacher?	The	answer	is	simple,	yet	complex	in	its	

application;	while	you	are	an	individual	professional,	your	work	is	carried	out	within	the	

context	of	your	school	and	you	must	be	able	to	align	your	work	within	its	structure	and	

organization.

Your School4

Each	school,	and	even	school	board	or	network	of	schools,	usually	has	a	statement	

surrounding	its	mission,	vision	and	goals.	While	overarching	and	broad	in	nature,	they	are	

important.	How	do	these	affect	you?	What’s	the	difference	between	them?

4.1 Mission, Vision, and Goals
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(i)	 A	school’s	mission statement	is	a	declaration	of	why	it	came	into	existence,	and/or	

continues	to	exist.	The	key	word	there	is	“why”	–	as	you	go	about	your	teaching,	

your	activities	should	be	in	alignment	with	this	statement.	It	informs	your	work!	For	

instance,	if	your	school’s	mission	includes	“developing	inquiring	minds”	as	a	part	of	

its	mission,	you	should	be	able	to	show	how	your	work	fits	in	with	that	statement	in	

your	classroom	activities.

(ii)	 A	school’s	vision statement	is	a	declaration	of	what	the	school	wants	to	do,	how	

it	sees	itself	in	the	future,	and	outlines	actions	and	directions	for	how	to	get	there.	

The	key	word	here	is	“what”	–	what	will	be	done	to	achieve	the	vision,	which	

in	turn	is	in	alignment	with	the	mission	statement.	Once	again,	as	you	go	about	

your	teaching,	use	the	vision	to	inform	your	planning;	for	example,	if	part	of	your	

school’s	mission	is	“to	have	students	thrive	in	a	technology	enabled	learning	

environment,”	how	is	your	teaching	and	learning	contributing	to	that?

(iii)	 A	school’s	goals	are	sometimes	

embedded	into	the	vision	statement,	

or	are	in	a	separate	section,	but	

they	are	written	such	that	they	are	

measurable.	To	extend	the	example	

from	point	(ii)	above,	a	goal	could	

be	to	have	“All	students	thriving	

in	a	technology-enabled	learning	

environment	by	year	“X”	with	an	

iPad	for	every	student	in	the	6th	

Grade	and	beyond.”

Your School4

Your	work	is	carried	out	

within	the	context	of	your	

school

You	must	be	able	to	

align	your	work	within	its	

structure	and	organization
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Each	school	should	have	a	handbook	that	outlines	expectations,	provides	details	about	

operating	procedures	such	as	daily	routines,	and	gives	important	school	information	

These	are	important	for	you	as	a	new	teacher,	as	they	will	help	you	understand	what	the	

school	values	and	how	it	expects	its	stakeholders	to	carry	on	in	their	daily	and	yearly	

relationship	with	the	school.	Be	sure	to	familiarize	yourself	with	the	school’s	handbook	to	

ensure	you	are	carrying	out	the	school’s	rules,	regulations,	mission	and	vision	statements.	

Student	and	parent	handbooks	may	be	in	one	booklet,	or	as	two	separate	units.

These	handbooks	will	give	instructions	from	anything	from	student	absence	procedures,	

to	how	and	when	to	pay	certain	fees,	to	under	what	conditions	a	student	may	be	

suspended	or	expelled	from	school.	You	will	be	asked	about	various	things	by	students	

and	parents	in	your	interactions	with	them	over	time,	so	it	is	good	for	you	and	your	

school’s	reputation	to	know	exactly	what	is	going	on.

The	staff	handbook	is	the	most important	

of	the	three	for	you,	however.	The	staff	

handbook	should	have	very	close	alignment	

with	the	student	and	parent	handbook	

(for	example,	it	should	lay	out	directions	

for	you	about	student	absent	procedures	

as	well,	but	with	an	emphasis	for	you	on	

what	to	do).	Keep	a	copy	close	at	hand,	but	

remember	that	it	is	not	a	public	document.	

Lock	it	away,	but	keep	it	easily	accessible.

Your School4

4.2 Handbooks - Students, Parents, and Staff
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Your School4

It	is	crucial	for	you	to	be	aware	that	you	are	

accountable	for	the	contents	of	the	staff	

handbook,	as	it	pertains	to	your	actions	

within	the	school,	and	in	certain	cases	off	

school	grounds	(for	instance,	on	a	field	

trip	or	at	a	team	sport	event	at	another	

school).	Your	school	administration	will	

expect	you	to	follow	the	directions	of	the	

staff	handbook.	Don’t	be	afraid	to	ask	

questions	about	its	contents	in	order	that	

you	understand	what	you	need	to	do	and	

when	you	need	to	do	it!

You	are	accountable	for	

the	contents	of	the	staff	

handbook.

Don’t	be	afraid	to	ask	

questions	about	its	

contents	in	order	that	

you	understand	what	

you	need	to	do	and	

when	you	need	to	do	it.

A	significant	part	of	the	staff	handbook	surrounds	polices,	procedures,	and	teacher	

contracts.	As	previously	mentioned,	these	are	very	important	to	you	as	a	new	teacher	as	

you	learn	about	your	school	and	carry	on	with	your	activities.	These	items	are	written	to	

protect	you,	the	students,	and	the	school,	and	must	be	followed.

(i) Policies:	similar	to	the	mission	statement	of	a	school,	a	school	policy	is	a	statement	

of	belief	as	to	what	a	school	stands	for,	or	strives	to	be.	They	are	usually	one	or	two	

pages	in	length,	but	do	not	give	specific	directions	as	to	how	to	carry	out	the	policy.

(ii) Procedures:	these	are	written	instructions	that,	when	followed,	carry	out	the	policy	

Procedures	can	range	from	one	page	in	length	(such	as	what	to	do	when	you	are	

absent	from	school	and	need	a	supply	teacher),	to	50	pages	or	more	if	there	are	

sub-routines	that	need	to	be	followed	depending	on	the	situation.	For	instance,	field	

trip	policies	will	have	sections	for	one-day,	overnight,	and	multiple-night	trips,	in-

country	and	international	trips,	with	forms,	letters,	financial	instructions,	and	so	on.	

4.2 Policies, Procedures, and Contracts
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Your School4

You	may	be	saying	to	yourself,	“WHAT? How will I learn all of that?”

Here’s	the	good	news…	you	don’t	have	to!	The	key	for	you	as	a	new	teacher	is	

to	familiarize	myself	with	the	policies	and	procedures,	so	that	you	know	there	is	

a	procedure	for	situation	“X,”	and	where	to	look	for	it	when	you	do	need	it.	For	

example,	there	is	no	reason	for	you	to	memorize	the	50-page	field	trip	procedure,	

BUT	you	should	know	that	it	exists	and	how	to	access	it	when	you	are	planning	

a	trip	(and	then,	of	course,	follow	it	to	the	letter).	The	further	good	news	is	you	

will	use	certain	policies	and	procedures	over	and	over	again,	and	you	will	very	

quickly	learn	their	ins	and	outs.	Other	policies	and	procedures	may	exist	for	rare,	

but	important	situations	that	may	have	occurred	in	the	past	or	may	occur	in	the	

future.	For	instance,	there	could	very	well	be	a	procedure	for	a	student	with	a	

visual	impairment	needing	a	guide	dog	or	other	assistive	support;	this	is	not	a	daily	

occurrence,	but	it	can	happen.

There	is	no	reason	for	you	to	

memorize	a	50-page	procedure.

You	should	know	that	it	exists,	

and	how	to	access	it	when	you	

need	it.

And	then,	follow	it	to	the	letter!
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(iii) Contracts:	these	may	or	may	not	be	in	the	staff	handbook	proper,	but	once	again	

they	are	of	critical	importance	to	you	as	a	new	teacher.	Your	contract	is	a	legally	

binding	document	that	details	your	duties	and	responsibilities	as	a	teacher.	Most	

likely	it	states	the	number	of	hours	you	are	to	teach	per	week	(alternatively,	it	may	

state	how	many	classes	you	teach	per	week),	as	well	as	how	many	hours	you	

are	required	to	contribute	to	activities	for	the	school	outside	of	class	time	(from	

supervision	duties	like	halls,	cafeteria,	and	study	room,	to	sport	or	other	extra	

curricular	activities).	It	will	list	your	pay	structure,	including	salary	and	frequency	of	

payment,	along	with	possible	extra	pay	or	benefit-in-kind	(for	instance,	extra	pay	if	

you	are	a	grade	leader	or	department	head,	or	items	such	as	housing	allowance,	

flights	home	and	such	if	you	are	an	expat	teacher).	Finally,	there	will	be	some	sort	

of	mechanism	listed	that	states	how	and	when	to	resign	or	renew	your	contract,	

and	how	and	when	your	school	can	renew	or	not	renew	your	contract.	There	will	

also	be	circumstances	listed	under	which	you	may	be	dismissed	(i.e.	fired)	from	

your	role.	

It	is	important	to	note	here	that	any	contract	is	subject	to	the	local	laws	under	which	it	

is	written;	however,	not	all	labor	laws	are	the	same	in	each	jurisdiction.	Length	of	the	

workweek,	length	of	the	workday,	health	and	safety	considerations,	tax	deductions,	

reasons	for	dismissal	from	work,	holidays…	these	and	more	have	different	applications	in	

different	locales.	

Your School4

It	is	important	to	note	that	any	contract	is	subject	

to	the	local	laws	under	which	it	is	written;	however,	

not	all	labor	laws	are	the	same	in	each	jurisdiction.
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When	you	think	about	a	school,	you	believe	it	is	a	healthy	and	safe	environment.	Schools	

want	to	keep	their	students	and	staff	safe,	right?

As	a	new	teacher,	it	is	very	important	for	you	to	understand	that	while	schools	do	want	

their	students	and	staff	to	be	safe,	the	implementation	of	that	desire	may	sometimes	be	

lacking	in	spite	of	the	school’s	best	efforts.	What	does	this	mean	for	you?

Once	again,	this	does	not	mean	that	you	have	to	memorize	the	local	jurisdiction’s	Health	

and	Safety	Manual!	Very	often,	common	sense	and	observation	are	the	best	guides	for	

everyone	(with	the	exception	of	very	job-specific	health	and	safety	considerations	that	

must	be	enacted).	In	general,	there	are	four	types	of	situations	in	which	your	health	and	

safety	“radar”	needs	to	be	attuned:

(i) Your classroom environment:	the	school’s	administration	is	ultimately	responsible	

for	the	health	and	safety	of	the	building,	but	you	have	key	responsibilities	as	well.	

It	is	your	duty	to	report	issues	so	they	can	be	dealt	with	effectively.	You	know	your	

classroom	best!	Is	there:

These,	and	many	other	situations,	need	to	be	reported	in	the	manner	that	your	school’s	

staff	handbook	outlines.

Your School4

4.4 Health and Safety

A	loose	brick	in	the	wall	where	the	mortar	is	crumbling?

An	electrical	outlet	that	sparks	every	time	you	plug	something	in	to	it?

An	odd	burning	smell	coming	from	the	heating	vent?

A	spilled	drink	outside	of	your	classroom	door?
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(ii) Your subject-specific requirements:	the	school	counts	on	you	to	know	the	

dangers	of	your	subject.	This	is	especially	true	in	areas	in	which	injury	can	occur	

–	science,	physical	education,	technical	subjects,	social	sciences	such	as	food	

and	nutrition,	and	even	art	can	have	its	potential	for	injury.	This	holds	true	for	both	

elementary	and	secondary	divisions.	Be	sure	that	any	equipment	you	use	is	of	

industry	standard,	and	in	good	working	order.	Furthermore,	teach	your	students	

the	associated	health	and	safety	risks	and	responsibilities	before they do the actual 

activity – and be able to prove that you have done so in your lesson planning! 

Finally,	don’t	be	afraid	to	go	beyond	expectations	if	you	know	it’s	right	to	do	so;	

for	instance,	students	should	have	eye	protection	during	science	experiments	at	all	

times,	even	if	local	law	doesn’t	mandate	it.

(iii) Your school and its surroundings:	similar	to	your	classroom,	keep	your	senses	

about	you	as	you	go	through	your	daily	business	at	the	school.	Did	you	just	

notice	a	railing	loose	on	the	stairs?	Do	you	see	a	large	branch	on	a	tree	that	

was	damaged	in	last	night’s	storm?	Perhaps	you	couldn’t	hear	the	fire	alarm	in	

your	section	of	the	school	when	the	drill	was	conducted?	Like	the	above,	do	not	

hesitate	to	let	the	appropriate	people	know	as	soon	as	possible.

Your School4
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Whether	you	like	meetings	or	not,	there’s	no	getting	around	them!

Staff,	department,	and	even	grade	

meetings	are	most	likely	mandated	

by	the	school	administration,	either	

directly	in	your	contract	or	listed	

in	your	staff	handbook	as	part	

of	your	duties.	While	there	is	no	

doubt	that	meetings	can	sometimes	

be	onerous,	they	can	serve	very	

important	and	worthy	goals.

Your School4

(iv) Field trips:	the	“classroom	without	walls”	is	wonderful,	but	that	doesn’t	mean	that	

you	are	not	responsible	for	carrying	out	your	supervisory	and	professional	duties.	

Your	school	likely	has	strict	guidelines	for	supervision	of	activities	that	are	deemed	

high-risk,	such	as	swimming,	extreme	sports	like	ropes	courses,	and	activities	

requiring	protective	equipment	such	as	helmets,	body	armour,	and	so	forth.	While	

these	may	not	necessarily	be	“banned,”	they	may	have	significant	thresholds	

that	must	be	crossed	before	participation	is	allowed.	Even	if	the	field	trip	does	

not	involve	high-risk	activity,	there	will	be	guidelines	that	must	be	followed.	

For	example,	student	to	teacher	ratio,	acceptable	and	approved	transportation	

methods,	and	thresholds	for	age	and	maturity-appropriate	viewing	or	interaction	

are	guidelines	that	you	must	adhere	to.

4.5 Meetings
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(i) Staff meetings:	the	size	of	your	school	teaching	staff	will	dictate	whether	you	meet	

in	the	staff	lounge	or	in	the	school	gymnasium,	but	no	matter	the	venue	it	is	a	very	

valuable	time	in	which	all	of	the	staff	are	together	to	hear	and	discuss	common	

messages	and	issues.	There	is	usually	an	agenda	for	the	meetings,	and	they	are	

most	likely	held	on	a	consistent	basis	(for	instance,	the	third	Wednesday	of	every	

month	from	3:00	–	4:30	in	the	afternoon).	You	may	be	tired	from	a	full	day	of	

teaching,	or	have	a	pile	of	marking	to	do,	or	have	a	badminton	practice	scheduled	

with	your	junior	team…	while	these	are	important,	so	is	the	staff	meeting!	Do	your	

best	to	clear	your	head,	and	avoid	making	appointments	(for	example,	with	your	

dentist)	on	those	days,	as	you	know	about	them	well	in	advance.	If	you	do	have	to	

miss	your	staff	meeting,	be	sure	to	tell	your	appropriate	school	administrator	well	

before	the	meeting.

Your School4

(ii) Department meetings:	while	the	frequency	can	vary,	department	meetings	are	

very	important	in	terms	of	your	planning	and	cooperation	with	your	fellow	subject	

discipline	teacher	colleagues.	Assessment	and	evaluation	strategies,	resource	

sharing	and	procurement,	vertical	skill	and	knowledge	progression	planning	from	

grade	to	grade...	all	are	fine	topics	that	will	be	discussed.
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Within	any	organization,	there	are	written	and	unwritten	“rules”	surrounding	culture	and	

conduct.	Schools	are	no	different.	No	matter	what	the	organization,	it	is	challenging	for	a	

new	person	to	learn	and	understand	the	“rules,”	especially	the	unwritten	ones.

Your School4

(iii) Grade meetings:	very	similar	to	department	meetings,	your	specific	grade	

meetings	are	critical	for	common	planning,	resource	sharing,	and	of	ideas.	Grade	

meetings	can	lead	to	some	very	interesting	professional	conversations	between	

teachers.	While	there	may	be	differences	between	grade	classes	in	terms	of	

learning	styles	and	so	forth,	it	is	important	that	students	and	parents	see	similar	

things	going	on	between	two	or	more	classes	to	prevent	too	much	comparison	

(for	instance,	why	does	my	son’s	class	have	2	hours	of	homework,	and	the	other	

class	doesn’t	have	any?).	The	grade	meetings	can	lead	to	some	very	interesting	

professional	conversations	between	teachers.	Again	this	is	a	good	thing	and	will	

help	you	grow	as	a	professional.

4.6 Culture and Conduct-Written and Unwritten
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(i) Written:	most	likely	these	rules	about	culture	and	conduct	are	found	in	the	staff	

handbook,	or	perhaps	in	a	separate	document.	They	surround	anything	from	a	

dress	code	for	teachers,	to	guidelines	for	running	respectful	and	efficient	parent-

teacher	meetings,	to	expectations	on	how	to	address	students	in	the	classroom,	to	

how	to	comport	oneself	in	a	staff	meeting,	and	beyond.	While	you	may	or	may	not	

agree	with	them,	they	are	usually	easy	to	follow.

(ii) Unwritten:	as	stated	above,	on	occasion	these	can	be	very	challenging	to	identify,	

learn,	and	interact	with.	Furthermore,	you	may	come	across	some	unwritten	

culture	or	conduct	expectations	with	which	you	feel	uncomfortable,	and	even	

unwilling	in	which	to	engage.	The	key	point	here	is	defining	what	unwritten	rules	

you	can	live	with,	and	those	you	cannot.	

For	instance,	your	Head	of	School	may	host	a	“voluntary”	evening	social	at	the	school,	at	

which	the	next	year’s	new	Board	of	Director	members	will	be	formally	introduced.	While	

it	may	be	“voluntary,”	you	may	feel	the	vibe	throughout	the	school	that	you	should	attend.	

By	participating	in	events	outside	of	the	work	day,	you	will	show	your	commitment	to	the	

school	community.	Of	course,	always	dress	appropriately	for	any	event.	Yes,	you	may	not	

be	required	to	“work”	in	the	evenings,	and	there	may	even	be	some	unspoken	pressure	

from	some	colleagues	for	you	to	not	attend,	but	this	is	something	as	a	new	teacher	to	

which	you	should	go	and	enjoy!

Your School4

What will you see and experience as a new teacher?
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On	the	other	hand,	there	may	be	some	school	or	departmental	staff	culture	and	conduct	

expectations	with	which	you	are	truly	uncomfortable	for	any	number	of	valid	reasons.	

For	example,	your	department	colleagues	may	go	out	for	drinks	every	second	Friday	

after	school	at	the	local	pub,	but	once	they	are	there	they	engage	in	unprofessional	

conversations	about	the	administration	or	certain	students.	You	may	feel	uneasy	about	

this	–	indeed,	you	should!	However,	you	want	to	feel	that	you	are	a	part	of	the	group.	

This	is	where	your	courage	and	professionalism	have	to	stand	firm:	talk	to	a	trusted	

fellow	first	year	teacher,	or	a	veteran	teacher	with	whom	you	have	developed	a	mentor/

mentee	relationship.	Use	discretion	when	sharing	your	concerns,	but	honor	yourself	by	

discussing	your	feelings.	They	are	valid!	At	the	right	moment,	and	only	you	will	be	able	

to	tell	when	that	moment	is	upon	you,	share	your	concerns	with	your	department	head.	

Finally,	do	not	hesitate	to	speak	with	the	person	who	hired	you.	This	person	may	be	an	

administrator,	but	remember	that	he	or	she	cares	about	you	and	your	well-being.	It	is	

likely	that	the	person	you	confide	in	may	have	faced	the	exact	situation	you	are	facing.	

Your School4

Use discretion when sharing 

your concerns, but honor 

yourself by discussing your 

feelings. They are valid!
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For	instance,	your	Head	of	School	may	

host	a	“voluntary”	evening	social	at	the	

school,	at	which	the	next	year’s	new	Board	

of	Director	members	will	be	formally	

introduced.	While	it	may	be	“voluntary,”	

you	may	feel	the	vibe	throughout	the	

school	that	you	should	attend.	By	

participating	in	events	outside	of	the	work	

day,	you	will	show	your	commitment	to	the	

school	community.	Of	course,	always	dress	

appropriately	for	any	event.	Yes,	you	may	

not	be	required	to	“work”	in	the	evenings,	

and	there	may	even	be	some	unspoken	pressure	from	some	colleagues	for	you	to	not	

attend,	but	this	is	something	as	a	new	teacher	to	which	you	should	go	and	enjoy!

Many,	if	not	all,	schools	offer	a	variety	of	before-school,	lunch,	and	afterschool	activities.	

For	private/independent	schools	in	particular,	the	activities	may	be	offered	as	part	of	the	

tuition	for	students.	Whether	public	or	private,	schools	view	these	activities	as	a	value-

added	experience	for	their	students.	Your	contract	may	or	may	not	have	mandatory	

participation	of	staff	in	these	activities,	but	there	is	much	to	be	gained	as	a	new	teacher	

in	being	a	part	of	these.	On	the	one	hand,	you	get	to	see	students	“out	of	the	classroom”	

in	a	different	setting,	and	as	such	may	gain	a	better	understanding	of	them.	On	the	other	

hand,	those	same	students	get	to	see	you	“out	of	the	classroom”	as	well!	You	will	find	that	

you	have	a	common	ground	upon	which	to	stand,	and	that	common	ground	will	come	to	

the	forefront	both	in	the	formal	classroom,	as	well	as	the	informal	situations	in	the	halls,	

cafeteria,	and	so	on.	

Your Activities5

5.1 Value Added Contributions: Sports, Arts, Clubs
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While	it	is	critical	that	you	do	not	over-tax	yourself	and	your	time	as	a	new	teacher,	find	a	

niche	with	which	you	are	comfortable	in	sport,	the	arts,	or	clubs	and	get	involved.	It	will	

only	help	you	more	in	acclimating	yourself	to	the	students	and	school.

Yes,	you	are	formally	trained	as	a	teacher,	

but	that	doesn’t	mean	that	the	learning	has	

stopped	for	you.	The	best	teachers	keep	

learning	and	refining	their	craft	over	time,	

as	new	pedagogical	knowledge	and	theory	

is	developed.	Indeed,	think	about	what	we	

now	know	about	the	human	brain	and	its	

functions	from	the	development	and	use	

positron	emission	tomography	(PET)	scans,	

that	we	didn’t	know	even	20	years	ago!	

Teacher	professional	development	is	a	positive	part	of	the	profession,	and	can	be	either	

mandated	by	school	administration	or	chosen	by	you	(or	even	be	a	combination	thereof).

Your Activities5

Your contract may or may not have mandatory participation of staff in these activities, 

but there is much to be gained as a new teacher in being a part of these!

5.2 Professional Development
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(i) Administration mandated:	school	leadership	may	mandate	professional	

development	on	a	school-wide,	department-wide,	group	of	teachers,	or	individual	

teacher	basis.	Very	often,	the	school	administration	has	either	noticed	a	deficit	in	

a	certain	area	school	wide	(for	instance,	embedding	effective	literacy	practices	

across	subject	and	grades),	or	feels	that	the	school	will	develop	further	if	certain	

teachers	are	trained	in	a	certain	area	(for	example	by	creating	a	teacher	team	to	

lead	a	bully-prevention	initiative	in	your	school).	You	may	or	may	not	be	selected	

for	administratively	mandated	professional	development,	but	if	you	are	interested	

in	a	topic	it	never	hurts	to	let	your	school	leadership	know.	You	will	be	more	apt	to	

give	100%	if	you’re	involved	with	something	you	enjoy,	right?

Your Activities5

(ii) Personal choice:	through	any	number	of	means,	you	may	become	interested	in	

a	certain	area	or	topic	in	education	that	you	want	to	explore	and	implement	in	

your	classroom.	Quite	often,	schools	will	have	a	contractual	requirement	for	their	

teachers	to	participate	in	professional	development	over	a	set	period	of	time	(one	

year,	three	years,	etc.)	Be	aware	that	more	often	than	not,	your	topic	has	to	be	

approved	by	school	administration	before	you	begin.	Typically,	your	goal	should	

match	your	school’s	goals	and	departmental	goals.
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It	has	been	mentioned	several	times	throughout	this	eBook	that	your	administration	

cares	for	you,	worries	about	you,	and	wants	you	to	do	well.	It’s	all	true!	They	will	do	their	

best,	as	will	your	colleagues,	to	help	you	through	your	first	year	of	teaching	and	beyond.	

Nevertheless,	none	of	them	will	be	able	to	take	care	of	you	as	well	as	you	are	able	to!

(iii) Combination:	another	type	of	professional	development	comes	from	you,	or	

your	administrator,	recognizing	a	gap	in	your	daily	practices.	Perhaps,	your	

teaching	performance	needs	improvement	in	a	certain	area.	Don’t	worry	-	this	is	

not	necessarily	a	bad	thing	for	you!	For	instance,	your	administration	may	have	

hired	you	based	on	your	solid	skills	and	potential,	but	you	may	simply	not	have	

the	background	–	yet!	In	order	to	meet	specific	school	goals	(such	as	intensive	

literacy	development	with	at-risk	students),	this	takes	time	and	experience.

You	should	be	aware	that	if	your	school	is	paying	for	your	professional	development,	your	

contract	may	have	a	stipulation	that	if	you	leave	the	school	before	a	certain	date,	you	may	

be	liable	for	reimbursing	the	school	for	those	fees.	

Your Activities5

5.2 Personal Wellbeing

No one can take care of you as well as YOU! Know 

yourself, know when it’s time to end the working day, 

and know what your joys are….
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Teaching	is	a	wonderful,	exhilarating,	and	exhausting	profession	–	the	rewards	are	many,	

but	the	personal	pitfalls	are	there,	too,	just	like	in	any	profession.	Here	are	some	things	to	

consider:

(i) Know yourself:	this	is	more	difficult	than	you	think,	but	if	you	are	honest	with	

yourself	you	will	see	your	strengths	and	challenges	in	a	new	light.	Are	you	a	

naturally	early	riser,	and	find	that	after	8:00	PM	you	simply	are	not	as	effective?	

Use	that	to	your	advantage	and	maximize	your	useful	time.	Do	you	have	a	habit	of	

skipping	breakfast?	You	know	that’s	not	healthy	for	you;	your	brain	and	body	need	

fuel	to	start	the	day	–	and now you have 24 nineyear olds waiting for you at 8:30 

AM!	Are	you	great	at	coming	up	with	the	big,	great	ideas,	but	stress	yourself	out	

thinking	about	the	details?	Team	up	with	someone	who	is	good	at	the	small	details.

(ii) Know when its okay to say “no, thanks.”	There	will	be	many	demands	on	your	

time,	which	in	turn	will	have	an	impact	on	your	ability	to	do	the	main	part	of	your	

job:	teaching	students.	You	naturally	will	want	to	contribute	to	your	school	as	much	

as	possible,	especially	as	a	new	teacher,	but	there	is	only	so	much	time	in	the	day	

and	so	much	energy	that	you	have.	By	all	means	coach	a	sport	(for	example),	but	

coaching	four	sports	is	taking	way	too	much	on.	You	may	have	already	chosen	a	

professional	development	path	for	the	year,	so	when	a	teacher	colleague	asks	you	

to	join	another	one	as	well	–	once	again,	you	can	only	do	so	much.	Saying	“no,	

thanks”	does	not	mean	that	you	don’t	like	the	idea,	or	don’t	support	the	person…	

it	is	a	sign	of	professional	maturity.

Your Activities5
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(iii) Know when it’s time to stop working at the end of the day:	teaching	has	an	

interesting	mix	of	mandated	time	requirements	(such	as	the	start	and	end	times	of	

the	school	day)	along	with	more	free	flowing	time	requirements	for	you	to	carry	

out	your	professional	duties	when	you	see	fit	(such	as	ordering	your	supplies	for	

next	year	–	as	long	as	it	is	done	by	day	“X”	you	can	fill	out	your	request	forms	any	

time	you	want	to).	Therein	lies	the	danger	for	your	personal	well-being:	there	will	

always	be	one	more	thing	you	can	do…	or	one	more	phone	call	you	can	make…	or	

one	more	set	of	photocopies	that	need	to	be	printed…	or...	you	get	the	idea.	The	

key	here	is	to	develop	your	sense	of	what	needs	to	be	done	now	(i.e.	it	is	urgent,	

and	important,	like	your	report	card	comments	are	due	tomorrow)	and	what	can	

be	done	later	(i.e.	it	is	important,	but	not	urgent	today,	such	as	the	aforementioned	

supplies	list).	Again,	with	experience	this	will	begin	to	become	easier	for	you	to	

decipher.	

(iv) Know what your joys are, and build time into your day to access these:	you	are	

a		professional	with	many	duties	and	responsibilities,	but	you	are	a	person	too!	Are	

you	a	daily	5K	runner?	Do	you	have	a	group	of	friends	from	high	school	with	which	

you	get	together	once	a	month?	

Are	you	a	member	of	a	book	

club?	Have	you	always	wanted	

to	learn	to	ballroom	dance?	As	

mentioned	above,	teaching	is	

exhilarating	and	rewarding,	but	

exhausting	too.	Make	sure	you	

build	time	into	your	schedule	to	

replenish	yourself!
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You	are	starting	an	amazing	journey	in	becoming	a	teacher!	As	you	contemplate	your	

first	year,	or	as	you	are	progressing	through	it,	there	will	no	doubt	be	many	aspects	in	

which	you	feel	concerned	or	unsettled.	That’s	completely	normal	and	demonstrates	your	

commitment	to	your	career	and	your	students.	This	book	is	meant	to	help	alleviate	those	

uneasy	feelings	and	let	you	know	that	you	are	not	alone.	While	no	book	can	completely	

prepare	you	for	all	situations,	all	the	time,	and	every	time,	you	can	be	confident	that	the	

sections	you	have	just	read	will	have	pointed	you	in	the	right	direction	for	thinking	about	

various	personal	and	professional	points	you	will	encounter.	Use	this	book	as	a	guide,	as	

a	conversation	starter,	and	even	as	a	reference	and	enjoy	the	ride!

INTRODUCTION
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